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Framework of operation and Target groups of the organization, 

in general  

Educational Framework  

Targets 
62 learners, 5 staff 

Objective is to demonstrate improved soft skills awareness within student group (evidenced 

via self-assessment and tutor comment and successful progression to positive destinations 

such as further education courses or employment). 

Success Criteria 

As Angus College has been utilizing the MASS model for some time, the criteria for success will 

be: 

 

For 50 students (mainstream SkillZone ɀ 30 full time and 20 part time) ɀ the number of 

students remaining on the course at the end of the pilot period (student retention) will be 

monitored and compared to results for last year.  In addition, as the SkillZone programme is 

well-established and has always included soft skills training and assessment, student reflection 

and comments on material will be used to evaluate success of structured packs and will be 

compared to student results from previous year when the material was in a less structured 

format.  Furthermore, progression from SkillZone onto other courses or into employment will 

be monitored.  Full time students attend 18 hours per week and part time ranges from 3-9 

hours per week. 

 

For 12 students (hairdressing applicants) ɀ student retention on the course will be monitored.  

In addition, as this is the first time soft skills has been delivered to this age group/category of 

student (school pupil aged 14 attending college for 3 hours per week for the year ɀ known as 

SKILLS FOR WORK course) figures will be compared to similar Skills for Work courses that do 

not utilize MASS model.  An additional measure of success will be whether or not these girls get 

ÁÃÃÅÐÔÅÄ ÏÎÔÏ ÎÅØÔ ÙÅÁÒȭÓ 3ËÉÌÌÓ ÆÏÒ 7ÏÒË (ÁÉÒÄÒÅÓÓÉÎÇ ÃÏÕÒÓÅ ɉÉÅ ÉÆ ÔÈÅÙ ÁÒÅ ÓÕÃÃÅÓÓÆÕÌ ÁÔ ÔÈÅÉÒ 

interview).  It is anticipated that this information will be received prior to 30 April 2011. 

Teaching methodology 

Simulation/case studies 

This method was used to put learning into context ɀ for example, role play (simulation) was 

used to help students to visualize situations such as confrontations, or where tone of voice or 

body language was the focus of the lesson.   

Discussion groups - formal/informal information exchange 

This formed a major part of the teaching methodology and is used to allow students to 

express their own opinions or to link the learning into own experiences.  It helps to reinforce 

the relevance of the subject area and the personalization of the learning ɀ ie, each student 

will have a difference perception based on their own experiences.  One additional benefit of 

this methodology is giving the student an opportunity to understand that they are not the 

only one with a particular opinion or emotion.  This in turn raises self-esteem and 

confidence. 
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Brainstorming 

It is important to encourage students to interpret and explore situations and/or terminology 

and the best way to do this is to allow them to brainstorm or mindmap a particular word or 

ÐÈÒÁÓÅȢ  !Î ÅØÁÍÐÌÅ ÏÆ ÔÈÉÓ ÉÓ ×ÈÅÎ ×Å ÌÏÏË ÁÔ ȬÅÍÐÌÏÙÁÂÉÌÉÔÙȭ ɀ what does this mean to the 

students?  We then, as teachers, translate their own words into the terminology used within 

the soft skills material such as ×ÈÅÎ ÔÈÅ ÓÔÕÄÅÎÔÓ ÓÁÙ ȰÄÏÉÎÇ Á ÇÏÏÄ ÊÏÂȱȟ ×Å ÅØÐÌÁÉÎ ÔÈÁÔ ÔÈÉÓ 

ÉÓ ÉÄÅÎÔÉÆÉÅÄ ÁÓ ȰÃÏÎÓÃÉÅÎÔÉÏÕÓÎÅÓÓȱȟ ȰÒÅÌÉÁÂÉÌÉÔÙȱȟ ȰÈÅÌÐÉÎÇ ÏÔÈÅÒ ÐÅÏÐÌÅȱȢ  4ÈÉÓȟ ÉÎ ÔÕÒÎȟ ÇÉÖÅÓ 

relevance to the soft skills. 

work groups  

This was used for practical activities such as working together on tasks to specific standards 

and deadlines.  Some of the material calls for students to go into pairs or groups to do certain 

things and this works well as it encourages broader thinking and collaborative and co-

operative learning. 

Games and challenges ɀ team-based 

This methodology was used with the full time SkillZone students (30) and involved them 

ÆÏÒÍÉÎÇ ȬÔÅÁÍÓȭȢ  4ÈÅÙ ÇÁÖÅ ÔÈÅÉÒ ÔÅÁÍÓ Á ÎÁÍÅ ÁÎÄ ÄÅÓÉÇÎÅÄ Á ÌÏÇÏȾÆÌÁÇ ÔÏ ÒÅÐÒÅÓÅÎÔ ÔÈÅÍȢ  

Each week, the teams are presented with different challenges that will have a hidden link to 

the soft skills.  An example of this is when half the team wore blindfolds and the other half 

acted as their helpers.  The blindfolded person had to complete several tasks (cross a busy 

road, find a certain room, make a sandwich etc).  The objective of this challenge was to help 

students to recognize that some people need more help than others and how important it is 

ÔÏ ÂÏÔÈ ȬÁÓË ÆÏÒȭ ÁÎÄ ȬÏÆÆÅÒȭ ÈÅÌÐ ɉς ÏÆ ÔÈÅ ÓÏÆÔ ÓËÉÌÌÓɊȢ 

Assessment 

Will use grading system supplied with MASS materials  

Methodology ɀ will use tutor observation, self-reflection and evaluation (on grading system), 

group and individual discussion, progression successes. 

Context/Target group 

Number of classes 

3.  This consists of 30 full time students and 20 part time students.  In addition, a group of 12 

ÓÃÈÏÏÌ ÌÉÎË ȰÓËÉÌÌÓ ÆÏÒ ×ÏÒËȱ ÓÔÕÄÅÎÔÓ ×ÏÕÌÄ ÐÉÌÏÔ ÔÈÅ ÍÁÔÅÒÉÁÌȢ   

Weekly program of the classes 

for MASS teaching- 3 hours per week for full time students, 1 hour per week for part time 

and 1-2 hours ÐÅÒ ×ÅÅË ÆÏÒ ȬÓËÉÌÌÓ ÆÏÒ ×ÏÒËȭ ÇÒÏÕÐȢ 

overall ɀ variable.  Ranging from 3 hours per week to 18 hours. 

Number of students 

50 students (mainstream and part time SkillZone) 
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12 students (hairdressing applicants ɀ Ȱ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȱɊȢ  4ÈÉÓ ÉÓ Á ÎÅ× ÓÔÕÄÅÎÔ ÇÒÏÕp 

consisting of 12 14-year old girls who initially wanted to do a hairdressing course but were 

rejected a place due to lack of soft skills.  The aim for them is to sufficiently raise their 

awareness of/improve their own soft skills to enable them to be accÅÐÔÅÄ ÏÎÔÏ ÎÅØÔ ÙÅÁÒȭÓ 

hairdressing course. 

Number of teachers 

5 - 1 member of staff only is involved with the skills for work students and 4 with the other 2 

groups. 

Classroom conditions 

Distance from home ɀ Variable but in general, College transport available for eligible 

students (based on distance only).   

)Î ÔÈÅ ÓÃÈÏÏÌ ÌÉÎË Ȱ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȱ ÃÏÕÒÓÅ φχϷ ÌÉÖÅ ×ÉÔÈÉÎ ×ÁÌËÉÎÇ ÄÉÓÔÁÎÃÅ ÏÆ ÔÈÅ ÃÏÌÌÅÇÅȢ  

In the part time SkillZone course approximately 60% live within walking distance of the 

college. 

In the full time SkillZone course approximately 40% live within walking distance of the 

college. 

Personalization - Normal practice at College is that each learner will have a Personal 

Development Plan that will outline support needs and targets.  The MASS material is not 

used in isolation ɀ rather it forms the foundation for teaching within an Employability 

qualification which consists of between 3 and 5 units depending on the student, their 

attendance mode and their support needs.  

Placement of desks ɀ Different rooms used ɀ some with IT equipment.  Most desks 

designed like workstations, but for group discussions no desks used (only chairs) or a 

ȬÒÏÕÎÄ ÔÈÅ ÔÁÂÌÅȭ ÁÐÐÒÏÁÃÈ ÕÓÉÎÇ ÌÁÒÇÅ ÔÁÂÌÅÓȢ 

Teaching aids (computer, whiteboard etc) - IT, Whiteboard, various resources to enhance 

ÌÅÁÒÎÉÎÇ ɉÅÇ ÃÒÁÆÔ ËÉÔÓ ÆÏÒ ÐÒÁÃÔÉÃÁÌ ÁÃÔÉÖÉÔÉÅÓ ×ÈÅÒÅ ÓÔÕÄÅÎÔÓ ÎÅÅÄ ÔÏ ȬÍÁËÅȭ ÓÏÍÅÔÈÉÎÇɊȟ 

coloured pens/markers for drawing/posters etc. 

Obligatory / non obligatory attendance ɀ Obligatory for full time SkillZone (30) students 

(funding issues).  Non-obligatory for other groups as these formed part of a partnership 

agreement between Angus College and various schools within our educational catchment 

area. 

 

 

 

 

Characteristics of the MASS students  
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Comparison with the general target group 
The students involved in this pilot were in very distinct age-groups (one discrete group of 14 

year old girls, one group of part time school links where the average age is 15, and the full time 

SkillZone group where all students except one were under 18).  Most classes within the same 

academic level as the pilot group have a majority of young students but not quite so 

concentrated as within SkillZone, normally having some more mature students within the 

class.  However, the Skills for Work programme throughout the college only deals with 14 year 

old school pupils so there are no differences here.  Students on the part time SkillZone and 

Skills for Work courses attend college as an alternative to school where there is normally a 

history of poor attendance, attitude and/or academic ability. 

Statistical Indices 

Age ɀ 14+.  For specifics, see 3.1 above. 

Sex ɀ -ÉØÅÄ ɉυπȾυπ ÆÅÍÁÌÅȾÍÁÌÅ ÁÐÐÒÏØ ×ÉÔÈ ÔÈÅ ÅØÃÅÐÔÉÏÎ ÏÆ ÔÈÅ ÓÃÈÏÏÌ ÌÉÎË Ȱ3ËÉÌÌÓ ÆÏÒ 

7ÏÒËȱ ÃÏÕÒÓÅ ×ÈÉÃÈ ÉÓ ÁÌÌ ÇÉÒÌÓɊȢ 

Employment ɀ Not applicable 

School links ɀ 32 

      Full time students - 30 

Socio-economic factors 

Resources 

Material/Economic   

It is difficult to quantify this data, however 13% full time SkillZone students are in some 

form of social work/foster care and a further 10% have their own tenancy in local council 

accommodation.  The rest reside with parents or guardians from a mix of both poor and 

affluent areas of the county.  Approximately 12% come from single parent families or 

2nd/3rd marriages with extended families.  Approximately 80% of full time students 

ÑÕÁÌÉÆÙ ÆÏÒ ÁÎ %ÄÕÃÁÔÉÏÎÁÌ -ÁÉÎÔÅÎÁÎÃÅ !ÌÌÏ×ÁÎÃÅ ɉΖσπ ÐÅÒ ×ÅÅË ÏÆ 'ÏÖÅÒÎÍÅÎÔ ÇÒÁÎÔɊ 

but the other 20% receive nothing.  

Public and Private Services  

All students have access to local facilities such as dentists, hospitals and libraries.  Large 

attractions such as cinemas are further afield and require use of public or private transport 

which is not always frequent enough given the rurality of our geographical area.   

Social Capital  

Almost all students who participated in the project have partners, families or friends to 

whom they can talk.  Where this is lacking, the college provides additional support in the 

ÆÏÒÍ ÏÆ ÇÕÉÄÁÎÃÅ ÓÕÐÐÏÒÔ ×ÏÒËÅÒÓ ÁÎÄ ȰÂÕÄÄÉÅÓȱ ×ÈÏÓÅ ÒÏÌÅ ÉÓ ÔÏ ÈÁÖÅ ÏÎÅ ÔÏ ÏÎÅ ÓÅÓÓÉÏÎÓ 

with the young person and provide opportunities and links to external agencies and 

partnerships which will increase their network of social contacts. 

Participation 
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Economic ɀ Full time students may receive a grant for education dependent upon personal 

financial circumstances.  Regardless of income, all course fees are paid for them from 

ÐÕÂÌÉÃ ÆÕÎÄÉÎÇȢ  0ÁÒÔ ÔÉÍÅ ÓÔÕÄÅÎÔÓ ÎÏÒÍÁÌÌÙ ÑÕÁÌÉÆÙ ÆÏÒ ÏÕÒ ȬÆÅÅ ×ÁÉÖÅÒȭ ÐÒÏÇÒÁÍÍÅ ×ÈÉÃÈ 

means all course fees are paid for them, but they themselves will not receive financial 

incentives for attending.  Those with own tenancies deÐÅÎÄ ÈÅÁÖÉÌÙ ÏÎ ȰÉÎÃÏÍÅ ÓÕÐÐÏÒÔȱ 

Government subsidies.  Less than 5% of students earn money by part time work , either 

regular or irregular. 

Social- Part of the programme for mainstream  SkillZone includes very occasional social 

events such as a day out for bowling.  College social life is good and various dances, proms 

and events are held throughout the year to which all students are invited.  Each student 

group elects class representatives who will undergo appropriate training and act as 

mediators for students and staff, seeking and providing student feedback to the course 

leader on all aspects of their time at college.  Angus College has a Student Representative 

Council who provide opportunities for enhancing social contact within and outwith college.  

1 or 2 students are actively involved in local clubs or charities (with 1 full time student 

going to play football at the Greek Special Olympics this year).  Other social activities range 

from playing games consoles to simply meeting in parks/recreational areas to sit around 

and talk.  A big challenge for young people in Angus is alcohol and illegal drugs.  Angus has 

a very proactive police force and specialist agencies which focus on alcohol and drug 

misuse and awareness of risks form a part of the teaching within all vocational areas of 

College. 

Culture, education and skills ɀ Education focuses around employability as well as the core 

skills of working with others, problem solving, ICT, numeracy and communication.  Social 

skills are developed through the MASS materials.  Cultural awareness is raised periodically 

and students are also encouraged to embrace the culture of Angus College of a place to 

learn, relax and socialize.  Almost all students who attend SkillZone have a relatively low 

level of academic achievement or skills ɀ mainly due to the fact that they have experienced 

difficulties in previous education (such as school) or received insufficient academic 

support.  This does, of course, vary from student to student.  

Political and Civic ɀ Politics are not discussed in class, but students are made aware of 

government or local initiatives that may affect their learning opportunities and what action 

they can take to support or reject these initiatives via a range of media internal and 

external to the college.  Citizenship is actively promoted through including volunteering 

opportunities to all students.  1 student volunteers for the British Red Cross and another 

assists on a voluntary basis within a care home for the elderly.  Citizenship is well covered 

in the MASS materials. 

Quality Of Life 

Health and well -being ɀ Pilot group consists of learners with various disabilities from 

mental health to physical and learning issues.  These are supported as part of the SkillZone 

programme via our student services team and the course leader who provide a guidance 

service to all students on the course.  Regular discussions concerning sexual safety, alcohol 

and drug misuse and healthy eating take place on an ad hoc basis as the opportunity arises.  

The student services team have access to additional external agencies and resources to 

help facilitate support for individual students in any area affecting health and well-being.  

Of the full time SkillZone students 67% currently receive this additional support outwith 

MASS time. 
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Living environment ɀ This ranges from third generation unemployed to financially 

comfortable and secure environments.  Some learners are in foster care or similar and 

these usually have, or have had, social work involvement in their lives. 

Crime and harm ɀ At interview stage all students are asked if they have a relevant 

ÃÒÉÍÉÎÁÌ ÃÏÎÖÉÃÔÉÏÎȢ  4ÈÉÓ ÉÓ ÄÉÆÆÉÃÕÌÔ ÔÏ ÑÕÁÎÔÉÆÙ ÁÓ ×ÈÁÔ ÔÈÅÙ ÄÅÅÍ ȰÒÅÌÅÖÁÎÔȱ ÍÁÙ ÂÅ 

different to the college interpretation.  A few SkillZone students have criminal records or 

tendencies and these range from minor infractions to major offences.  Where appropriate, 

relevant agencies are involved in supporting these individuals and risk assessments are 

carried out regularly throughout their time in the college if necessary.  Most 

(approximately 90%) have never been charged with any crime. 

Drug abuse ɀ Students do not always readily admit to this so it is difficult to give accurate 

figures.  However, as a rough approximation, 20% if the 65 students involved in the project 

have indulged in ÏÒ ÃÕÒÒÅÎÔÌÙ ÄÏ ÕÓÅ ȬÓÏÃÉÁÌȭ ÄÒÕÇÓ ÁÎÄ ÆÏÒ ÏÎÅ ÏÒ Ô×Ï ÏÆ ÔÈÅÍ ÔÈÉÓ ÈÁÓ ÃÁÕÓÅÄ 

difficulties.  Included in this is alcohol abuse ɀ either by the learner or by relatives at home.  

6% of students have difficulties attending college or school because of parental/sibling abuse 

of substances/alcohol. 

Selection Procedure  

Why did you select the specific group? 
-ÁÉÎÓÔÒÅÁÍ 3ËÉÌÌ:ÏÎÅ ÓÔÕÄÅÎÔÓ ×ÅÒÅ ÓÅÌÅÃÔÅÄ ÆÏÒ ÉÎÔÅÒÖÉÅ× ÂÁÓÅÄ ÏÎ ÔÈÅ ȰÆÉÒÓÔ ÃÏÍÅȟ ÆÉÒÓÔ 

ÓÅÒÖÅÄȟ ÏÐÅÎ ÔÏ ÁÎÙ ÁÐÐÌÉÃÁÔÉÏÎȱ ÓÙÓÔÅÍ ÒÕÎ ÂÙ !ÎÇÕÓ #ÏÌÌÅÇÅ ÁÎÄ ÔÈen after in-depth 

questioning and evaluation by the course leader.  School links are normally referred by the 

ÒÅÌÅÖÁÎÔ ÅÄÕÃÁÔÉÏÎÁÌ ÁÕÔÈÏÒÉÔÙ ÏÒ ÓÃÈÏÏÌȢ  4ÈÅ ÎÅ× Ȭ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȭ ÇÒÏÕÐ ÏÆ ρς ÇÉÒÌÓ ×ÅÒÅ 

referred to us by the Hairdressing Manager at College and as these girls were perceived as 

lacking in soft skills by the hairdressing salon staff/tutors, they were an excellent pilot group.  

This last was, of course, based purely on perception and opinion. 

How did you select them? 
All mainstream SkillZone students undergo formal interview following completion of a 

ÓÔÁÎÄÁÒÄ ÁÐÐÌÉÃÁÔÉÏÎ ÆÏÒÍȢ  4ÈÅ Ȭ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȭ ÐÉÌÏÔ ÈÁÄ Á ÇÒÏÕÐ ÉÎÔÅÒÖÉÅ× ×ÉÔÈ ÔÈÅ ÃÏÕÒÓÅ 

leader who explained about the MASS material and methodologies and the girls elected to 

attend. 

Initial s oft Skills assessment  

How did you evaluate the initial level of your student's soft skills? 
Intial assessment is done based on paper-based application form where the student has 

declared any additional needs they are aware of.  During interview these are further probed 

and notes taken which will form the basis of the Personal Learning Support Plan for that 

learner.  At the start of the MASS project the learners were asked to grade themselves against 

all of the soft skills using the grading assessment tool within the MASS material.  The tutors 

ÁÌÓÏ ÇÁÖÅ ÁÎ ÉÎÉÔÉÁÌ ÁÓÓÅÓÓÍÅÎÔ ÇÒÁÄÅ ÂÁÓÅÄ ÏÎ ÔÈÅ ÆÉÒÓÔ ×ÅÅËȭÓ ÏÂÓÅÒÖÁÔÉÏÎ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔÓ ÉÎ 

class. 
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Progress assessment 

Experiences 

Student's involvement 

Students actively participated in most learning bytes.  It took a while for them to become 

comfortable with the concept of grading themselves weekly on the soft skills but as time 

went on, this became a habit with them.  Some of the time the learning was happening 

abstractly in that the focus was on something else and then the soft skills they were 

displaying or exploring were discussed in a group setting.  Evaluation after each lesson was 

given by the learners and on the whole it was good.  Almost all lesson plans ran to the timed 

60 minute schedule but due to a range of reasons, some had to be cut short.  This was usually 

due to students being either particularly involved in the activities or being hyperactive/ 

misbehaving and the class running over time.  Other lesson plans needed contingency 

activities to be implemented as the student interest or focus waned.   There is no real 

comparable data or specific lessons this affected as each lesson plan was received differently 

by each group within the pilot scheme and the same lesson did not fall into these categories 

for more than 1 group.  However, it was noticed by all staff involved that the more practical 

the learning, the better the engagement by (and behavior of) the learners. 

 

Stories of success 

4ÈÅÒÅ ÈÁÓ ÂÅÅÎ Á ÍÁÒËÅÄ ÉÍÐÒÏÖÅÍÅÎÔ ÉÎ ÓÏÍÅ ÌÅÁÒÎÅÒÓȭ Á×ÁÒÅÎÅÓÓ ÏÆ ÔÈÅir soft skills and 

the need to apply these both in and out of the classroom.  This has resulted in 90% of the 

mainstream SkillZone students successfully achieving places on courses for next session in 

ÔÈÅ ÖÏÃÁÔÉÏÎÁÌ ÁÒÅÁ ÏÆ ÔÈÅÉÒ ÃÈÏÉÃÅȢ   4ÈÅ Ȭ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȭ ÐÉÌÏÔ ÇÒÏÕÐ ÉÎ ÐÁÒÔÉÃÕÌÁÒ ÈÁÓ ÁÔ ÔÈÉÓ 

ÄÁÔÅ ɉÌÁÔÅ !ÐÒÉÌɊ ρρ ÏÆ ÔÈÅ ρς ÓÔÕÄÅÎÔÓ ÒÅÍÁÉÎÉÎÇ ÏÎ ÔÈÅ ÃÏÕÒÓÅȢ  #ÏÍÐÁÒÅÄ ÔÏ ÏÔÈÅÒ Ȭ3ËÉÌÌÓ ÆÏÒ 

7ÏÒËȭ ÇÒÏÕÐÓ ÁÃÒÏÓÓ ÃÏÌÌÅÇÅ ÁÃÁÄÅÍÉÃ ÁÃÈÉÅÖÅÍÅÎÔ ÉÓ ÈÉÇÈ ɉρππϷ ÏÆ ÔÈÏÓÅ ÒÅÍÁÉÎÉÎÇ ÏÎ ÔÈÅ 

course have achieved).   Of the 11 still on the course, 8 of them have applied for, and been 

accepted on, the Hairdressing course they originally wanted to do.  Of the remaining 3, 1 is 

returning to school full time and the other 2 have places on different courses next year.  Of 

the 20 part time SkillZone students, 95% have positive desintations.  The remaining 1 

student is moving away from the area with family.   

 

When asked to discuss their progress based on soft skills, the students gave the following 

quotes (extracts): 

 

Ȱ!Ô ÔÈÅ ÓÔÁÒÔȣȢ ) ÈÁÄ ÖÅÒÙ ÌÏ× ÃÏÎÆÉÄÅÎÃÅ ÁÎÄ ÓÅÌÆ-ÅÓÔÅÅÍȢ  ) ÎÏ× ÈÁÖÅ ÍÏÒÅ ÃÏÎÆÉÄÅÎÃÅ ȣ ÁÎÄ 

ÍÁÄÅ ÎÅ× ÆÒÉÅÎÄÓȢ ȣ )ȭÍ ÇÏÏÄ ÁÔ ÈÅÌÐÉÎÇ ÐÅÏÐÌÅȱ ɉÇÉÒÌȟ ÁÇÅÄ ρυɊ 

Ȱ) ÔÈÉÎË ) ÈÁÖÅ ÇÏÔ ÂÅÔÔÅÒ ÔÈÒÏÕÇÈÏÕÔ ÓÏÆÔ ÓËÉÌÌÓȢ ȣ) ÇÅÔ ÍÙ ×ÏÒË ÄÏÎÅ ÁÎÄ ÁÌÓÏ ÈÁÖÅ ÍÏÒÅ 

ÃÏÎÆÉÄÅÎÃÅȢȢȱ ɉÂÏÙ, aged 16) 

Ȱ!Ô ÔÈÅ ÂÅÇÉÎÎÉÎÇ ÏÆ ÇÒÁÄÉÎÇ ÍÙÓÅÌÆ ÏÎ ÓÏÆÔ ÓËÉÌÌÓ ) ×ÁÓ ÇÉÖÉÎÇ ÍÙ ÇÒÁÄÅÓ Á σ ÏÒ τȣ ÎÏ× ) ÁÍ 

ÇÒÁÄÉÎÇ ÍÙÓÅÌÆ Á ρ ÏÒ ςȣ  ) ÇÅÔ ÏÎ ×ÉÔÈ ÍÙ ×ÏÒË ÏÎ ÔÉÍÅȟ ÁÍ ÍÏÒÅ ÍÏÔÉÖÁÔÅÄ ÁÎÄ ×ÁÎÔ ÔÏ ÄÏ 

ÍÙ ×ÏÒËȣȢȱ ɉÇÉÒÌȟ ÁÇÅÄ ρφɊ 

Ȱ) ÎÏ× ÔÒÙ ÎÏÔ ÔÏ ÕÓÅ ÂÁÄ ÌÁÎÇÕÁÇÅȢ  ) ÓÁÙ ÓÏÒÒÙ ÉÆ ) ÄÏȢ  ) ÁÍ Á ÌÏÔ ÍÏÒÅ ÃÁÌÍ ÁÎÄ ÈÁÐÐÙȣȱ 

(boy, aged 17) 

Ȱ) ÁÍ ÍÏÒÅ ÔÈÏÕÇÈÔÆÕÌ ÔÏ ÏÔÈÅÒÓ ÁÎÄ ÍÙ ÍÁÎÎÅÒÓ ÈÁÖÅ ÉÍÐÒÏÖÅÄȣ  ) ÁÌ×ÁÙÓ ÔÒÙ ÔÏ ÌÉÓÔÅÎ ÔÏ 

ÐÅÏÐÌÅ ÁÂÏÕÔ ÔÈÅÉÒ ÆÅÅÌÉÎÇÓȢ  -Ù ÁÔÔÉÔÕÄÅ ÈÁÓ ÃÈÁÎÇÅÄ ÔÏ×ÁÒÄÓ ÔÕÔÏÒÓ ÉÎ ÔÈÅ ÃÌÁÓÓȱ ɉÇÉÒÌȟ ÁÇÅÄ 

17) 

Ȱ) ÎÏ× ËÎÏ× ÔÈÅ ÉÍÐÏÒÔÁÎÃÅ ÏÆ ÂÅÉÎÇ ÐÏÌÉÔÅȱ ɉÇÉÒÌȟ ÁÇÅÄ ρτɊ 

Ȱ)ÔȭÓ ÒÁÉÓÅÄ ÍÙ Á×ÁÒÅÎÅÓÓ ÏÆ ×ÏÒËÉÎÇ ÈÁÒÄ ÁÎÄ ÍÅÅÔÉÎÇ ÄÅÁÄÌÉÎÅÓȱ ɉÇÉÒÌȟ ÁÇÅÄ ρτɊ 
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 Ȱ3ÉÎÃÅ ) ÈÁÖÅ ÂÅÅÎ ÈÅÒÅ ) ÔÈÉÎË ) ÈÁÖÅ ÉÍÐÒÏÖÅÄ ÏÎ ÍÙ ×ÏÒËȟ ÁÓ ×ÅÌÌ ÁÓ ÏÎ ÍÙ ÍÁÎÎÅÒÓȟ 

helping other people out when they need it.  I am getting a little bit better at working in a 

team but still need to improve.  I am also coping with my temper by getting on with people I 

ÕÓÕÁÌÌÙ ÄÏÎȭÔ ×ÁÎÔ ÔÏ ÂÅ ÎÅÁÒȣȱ  ɉÇÉÒÌȟ ÁÇÅÄ ρωɊ 

Ȱ) ÈÁÖÅ ÂÅÃÏÍÅ ÍÏÒÅ Á×ÁÒÅ ÏÆ ÏÔÈÅÒ ÐÅÏÐÌÅȭÓ body language and their feelings.  I have gotten 

better at working in groups which I could not do at the start and I also participate in most of 

the activities.  I have become more polite and less aggressive.  I will also work with people 

who I do not like and still be kind to them and listen to what they have to say.  I think I have 

become a better person from doing soft skills.  It has been very enjoyable especially since I 

ÈÁÖÅ ÂÅÅÎ ÉÎÔÅÒÁÃÔÉÎÇ ÉÎ ÔÈÅ ÇÒÏÕÐ ×ÏÒËȱȢ ɉÇÉÒÌȟ ÁÇÅÄ ρψɊ 

Ȱ4ÈÅÒÅ ÈÁÓ ÂÅÅÎ ÍÕÃÈ ÉÍÐÒÏÖÅÍÅÎÔ ÉÎ ÍÙ ÓÏÆÔ ÓËÉÌÌÓ ÇÒÁÄÉÎÇÓȣ ÔÈÅÙ ÈÁÖÅ ÂÅÅÎ ÕÐ ÁÎÄ ÄÏ×Î 

ÏÖÅÒ ÔÈÅ ÔÉÍÅ ÐÅÒÉÏÄ ɉÁÌ×ÁÙÓ ÄÕÅ ÔÏ ÅØÔÅÒÎÁÌ ÓÔÒÅÓÓ ɉÄÏ×ÎɊȣ  ) ÈÁÄ Á ÖÅÒÙ ÎÅÇÁÔÉÖÅ 

experience at School and finished my 4th year with grades that were sufficient but not 

excellent.  I was given a place on the Skillzone two days a week while I would attend school 

three days a week. I started to really enjoy the course and it was well noticed that my 

confidence was being enhanced along with my people skills and soft skills. I eventually 

decided I wanted to enrol full time and I got so many opportunities. Not only was I appointed 

Class Rep, I am a Student Rep for the whole college and have represented the college at a few 

different events throughout my time here. Skillzone has impacted me greatly in the sense 

that it has given me friends, opened doors and given me doors to open. I have knowledge of 

ÔÈÅ ×ÏÒËÐÌÁÃÅ ÁÎÄ ) ÈÁÖÅ Á ÓÅÎÓÅ ÏÆ ÃÏÍÍÕÎÉÔÙ ÃÉÔÅÎÚÓÈÉÐȱȢ  ɉÂÏÙȟ ÁÇÅÄ ρφɊ 

Ȱ)ȭÍ ÍÏÒÅ Á×ÁÒÅ ÏÆ ÏÔÈÅÒ ÐÅÏÐÌÅȭÓ ÆÅÅÌÉÎÇÓ ɀ they could be having problems at home and you 

ÓÈÏÕÌÄ ÍÁËÅ ÁÌÌÏ×ÁÎÃÅÓȱ ɉÇÉÒÌȟ ÁÇÅÄ ρτɊ 

 

Stories of failure  

There will always be some students who will not be able to grasp the importance of soft 

skills and have a negative approach to the subject.  In these instances, the best we can 

manage is to raise their awareness of the terminology used and the various circumstances in 

which each soft skill may be useful, as well as the consequences of not applying these 

soft/social skills correctly.  This has been the case for 2 of the full time SkillZone students 

who has only recently withdrawn from the programme due to his personal circumstances 

(own tenancy, little income, low motivation and self-esteem).  Despite counseling 

intervention, and regular support sessions with the Course Leader, this young man is not yet 

at a place that allows him to see the link between college, soft skills and employment.  He has 

been advised to contact his local Youth Careers advisor who hopefully will refer him for 

more intensive, one to one support. 

Assessment 

Strong points 

The students like the feedback they receive from tutors on their development and the formal 

grading system is written evidence of their progress.  The students now understand that soft 

ÓËÉÌÌÓ ÄÏÎȭÔ ÁÌ×ÁÙÓ ÃÏÍÅ ÎÁÔÕÒÁÌÌÙ ÁÎÄ ÔÈÁÔ ÓÏÍÅ ÏÆ ÔÈÅÍ have to be aimed for and they are 

readily grasping the idea of setting themselves a small target to improve one soft skill at a 

time.  Awareness of how their problems and moods can affect their ability to behave 

appropriately at work/college has been raised and 17 of the 50 full/part time students 

(34%) have come forward and asked for additional support to help them develop coping 

strategies for these moods (this resulted in individual referral to internal and external 

agencies for one to one support sessions and an additional source of funding has been 

located to permit 10 of these learners to attend a week long GOALS course which will further 

develop their self awareness and self-management skills). 
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Weak points 

It is time-consuming for tutors to grade large numbers of students at one time and may be 

difficult to sustain if other work pressures come up.  Likewise, when more than one member 

of staff engages with the learner, it is important for these staff to get together to discuss each 

student before grading them (to get a common consensus) and this again is difficult to 

facilitate due to other staff duties and commitments.  If due importance and time not given to 

ÔÈÅ ÇÒÁÄÉÎÇ ÐÒÏÃÅÓÓȟ ÓÔÕÄÅÎÔÓ ÃÁÎ ÐÅÒÃÅÉÖÅ ÉÔ ÁÓ Á ȰÎÕÍÂÅÒÓ ÇÁÍÅȱ ×ÈÅÒÅ ÔÈÅÙ ÊÕÓÔ ÒÁÎÄÏÍÌÙ 

choose a number rather than read the criteria that number is assigned to.  In the early days, 

this happened and as a result staff now set aside 15 minutes for the grading process, if 

necessary cutting short any other activities to ensure it is given high priority. 

Final assessment 

Assessment Targets 

Learning Materials  

The learning materials were originally written with students aged 14-19 in mind, however 

the success of the Greek partners who work with learners aged 35+ demonstrates that the 

material is flexible and adaptable and so can be used with all age groups.  The inbuilt lesson 

plans are invaluable in helping the tutor to focus on the areas of importance and not to be 

side-tracked or caught up in an unimportant issue.  The notional 1 hour guidance duration 

for each lesson is a very good basis for all lessons and has the flexibility to be extended or 

ÒÅÄÕÃÅÄ ÁÓ ÎÅÃÅÓÓÁÒÙȢ  3ÔÕÄÅÎÔ ÆÅÅÄÂÁÃË ÏÎ ÍÁÔÅÒÉÁÌÓ ÉÓ ÔÈÁÔ ÔÈÅÙ ÁÒÅ ȰÂÒÉÇÈÔ ÁÎÄ ÃÏÌÏÕÒÆÕÌȟ 

ÁÔÔÒÁÃÔÉÖÅ ÁÎÄ ÅÁÓÙ ÔÏ ÒÅÁÄȱȢ  3ÏÍÅ ÏÂÊÅÃÔÉÖÅ ÆÅÅÄÂÁÃË ÒÅÃÅÉÖÅÄ Äuring a formal peer 

observation session at the college (where staff development tutors sit in on lessons to 

identify training needs and/or good practice) implied that the language used in the byte 

being observed (LB2) was too high a level for the acadmic ability/age group of the learning 

group (our 15 year old part timers).  The tutor explained that we are endeavouring to 

familiarize the group with the terminology used by employers and that the tutor always asks 

to ensure the group understands these words.  However, on reflection, the tutor has now 

recommended that staff write up words or phrases that may be new to the learners on the 

board THE DAY BEFORE THE SOFT SKILLS LESSON and give learners time to research them.  

That way, staff will be only confirming and recapping the word meanings and the less 

confident students who may previously not have admitted to struggling with the language 

used are well-armed to take an active role in the lesson.  Throughout the pilot phase of the 

MASS materials all 17 learning bytes have been delivered.  When students were asked to 

grade the materials out of 10, the average result, across all 62 learners was 8.13.  Some 

criticism received was that the writing was too small and sometimes there was too much of it 

(Learning Byte unspecified).  Praise received from students included the variety of activities, 

ÐÁÃÅ ÏÆ ÌÅÁÒÎÉÎÇȟ ÇÒÏÕÐ ÄÉÓÃÕÓÓÉÏÎÓȟ ÔÈÅÙ ×ÅÒÅ ȰÆÕÎ ÁÎÄ ÅÁÓÙ ÔÏ ÕÎÄÅÒÓÔÁÎÄȱȢ 
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 Student progress  

As intimated in section 6 student progress has been excellent, with particular emphasis on 

the success of the 14-ÙÅÁÒ ÏÌÄ Ȭ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȭ ÓÔÕÄÅÎÔÓ ÁÌÌ ÏÆ ×ÈÏÍ ÈÁÖÅ ÐÏÓÉÔÉÖÅ 

destinations.  The part timers (20) have a reduced level of study due to the nature of their 

attendance (between 3 and 9 hours per week) and so some engaged more than others.  This 

was particularly true for the 2 students who only attend 3 hours/week ɀ it was difficult to do 

other things in addition to the MASS material in this timeframe and so had less impact for 

these students as there was no opportunity to contextualize the learning or link it into other 

aspects of their programme of study (the employability qualification that all other students 

were working towards).  There is no doubt that using the MASS model is more powerful and 

successful when used in conjunction with full time courses of study (18 hours per week or 

more).   

 

Teacher's evaluation Tutors enjoy working with the materials as a base line.  Additional 

teaching materials are included to ensure contextualization to the specific vocational area.  

The lesson plans help to focus the topic and give guidance to the teachers. 

Relations among Students / team dynamics Difficulties can occur when small groupwork 

involves students who are not sufficiently mature emotionally to accept different view 

points, attitudes etc.  When this is the case, the tutor encourages students to work together.   

30 students in one class is a difficult number to manage so the tutor carefully selects working 

groups.   However, as can be seen in the feedback from the learners in section 6.1.2 those 

learners who struggle to mix with others have made excellent progress and effort to do so.  

The nature of the subject matter means that a heavy amount of learning is done through 

sharing experiences and group discussions.  Completion of the activities in the MASS 

materials encourages teamwork and co-operative learning.  The success of this group work 

ÈÁÓ ÌÅÄ ÔÏ ÔÈÅ ÃÒÅÁÔÉÏÎ ÏÆ Á ȰÔÏÕÒÎÁÍÅÎÔȱ ÆÏÒ ÔÈÅ ÆÕÌÌ ÔÉÍÅ 3ËÉÌÌ:ÏÎÅ ÓÔÕÄÅÎÔÓ ×ÈÅÒÅ ÅÁÃÈ 

week the teams are given a challenge (usually creating and using something for a specific 

purpose) and medals are awarded to the winners along with scores.  This is designed to 

ÃÏÎÔÉÎÕÅ ÏÖÅÒ ÁÎ ψ ×ÅÅË ÐÅÒÉÏÄ ×ÉÔÈ ÔÈÅ ×ÉÎÎÉÎÇ ÔÅÁÍ ÒÅÃÅÉÖÉÎÇ Á ȬÔÒÅÁÔȭ ÁÓ Á ÐÒÉÚÅ ɀ possibly 

a meal or tickets to the cinema or similar.  The spirit of competition is high and the 

comradeship, respect and support for each other is growing with each activity.  This in turn 

is helping with group dynamics and we are experiencing less conflict in class as a result. 

Relations among Student and Teachers All students have good relationships with their 

tutors.  This relationship is paramount to the success of the programme and lends credence 

and value to the MASS material.  For some students, external factors can affect progress and, 

when this is the case, the course leader holds one to one sessions to identify student support 

needs and, where appropriate, arranges this through the student services team at College 

(who in turn have more ability to refer to external agencies if necessary). 

Criteria 

Method(s) description/application/results  

Individual action planning, personal action planning and goal setting 

This is used for all students and takes the form of a standard document that outlines learning 

needs, personal circumstances that may affect study (such as health or social environment 

such as a care home).  The assessment tool (gradings system) used in the MASS materials is 

used to identify difficulties experienced that week and set goals for working on these 

difficulties or improving a particular soft skill (helping learners to focus). 
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Reviews between trainers/assessors and clients to record soft outcomes 

Ongoing review is carried out as part of the assessment process for the other aspect of the 

student study programme and this includes inter -personal skills, attitude, behavior and 

progress. 

Diary or personal journal 

4ÈÉÓ ÈÁÓ ÂÅÅÎ ÕÓÅÄ ×ÉÔÈ ÏÃÃÁÓÉÏÎÁÌ ÒÅÑÕÅÓÔÓ ÆÒÏÍ ÔÕÔÏÒÓ ÔÏ Ȱ×ÒÉÔÅ Á ÐÁÒÁÇÒÁÐÈȱ ÁÂÏÕÔ ÇÏÏÄ 

points this week and low points.  Also helps learners to focus on distance travelled and 

personal hurdles to overcome/work on. 

In-depth reflection during or after the course 

As 7.3.3.  Also, during support sessions with personal tutor, learners are asked to reflect on 

their own behaviours.  This also happens on an ad-hoc behavior, usually in reaction to a 

ÎÅÇÁÔÉÖÅ ÂÅÈÁÖÉÏÒ ÏÒ ÉÎÃÉÄÅÎÔ ÉÎÖÏÌÖÉÎÇ ÔÈÅ ÌÅÁÒÎÅÒȢ  2ÁÔÈÅÒ ÔÈÁÎ ÓÁÙ ÔÏ ÔÈÅ ÌÅÁÒÎÅÒ ȰÙÏÕ ÁÒÅȱ 

ÏÒ ȰÙÏÕ ÈÁÖÅȱȟ ×Å ÁÓË ÔÈÅ ÌÅÁÒÎÅÒ ÔÏ ÉÄÅÎÔÉÆÙ ×ÈÁÔ ÔÈÅÙ ÔÈÉÎË ÔÈÅÙ ÈÁÖÅ ÄÏÎÅ ×ÒÏÎÇ ÁÎÄ ×ÈÙ 

this is the case.  This is much more powerful and successful than any disciplinary warning. 

Recorded observations of group or individual activities 

4ÈÅÓÅ ÁÒÅ ÉÎÃÌÕÄÅÄ ÉÎ ÔÈÅ -!33 ÍÁÔÅÒÉÁÌ ÂÕÔ ÁÌÓÏ ÆÏÒ ÔÈÅ ÏÔÈÅÒ ÃÏÍÐÏÎÅÎÔÓ ÏÆ ÔÈÅ ÓÔÕÄÅÎÔÓȭ 

programme of study.  Mostly informal, the students enjoy this kind of feedback as they can 

link their behavior to the success of the task (observation is always focused on the positives 

and where things are not so positive, emphasis is given to how the learner attempted to 

overcome this). 

Presentation of material in a portfolio 

Students keep their own copies of the units within their own paper-based portfolios.  This 

has not been separately assessed during the pilot phase of the MASS project, but the material, 

where relevant, has been incorporated into the portfolios for the other aspect of their study 

programme. 

Interviews 

Structured  

Formal reviews of progress are carried out regularly between tutors and learners.  One to 

one discussions take place following the weekly grading process. 

 

Rate of attendance 
ρς Ȭ3ËÉÌÌÓ ÆÏÒ 7ÏÒËȭ ÓÔÕÄÅÎÔÓ ÁÔÔÅÎÄ σ ÈÏÕÒÓ ÐÅÒ ×ÅÅË ÆÏÒ σφ ×ÅÅËÓȢ  3ÉÎÃÅ ÔÈÅ ÓÔÁÒÔ ÏÆ ÔÈÅ ÐÉÌÏÔȟ 

attendance has been 100% for the 11 students still on the programme. 

2 part time SkillZone students are only required to attend 3 hours per week (100% attendance 

to date) for 36 weeks.  Attendance for the other 18 part time students is erratic with only 66% 

having 100% attendance and have records of non-attendance at school.  The fact that they 

continue to attend college with this minimum attendance rate is classed as a success by the 

schools concerned.  The full time students need to complete 18 hours per week for 36 weeks 

and their average attendance rate is 92%. 

 

Drop out rate 

From MASS classes 

3% (1 Skills for Work and 1 full time SkillZone) 
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From school 

This data is not available to us.  Of the 20 school links attending part time SkillZone and 

undertaking the MASS classes, 30% do not attend school although they are still within the 

legal age to be in formal education and most of these should be attending school in addition 

to college.   

 

 

Discussion/Results  

Comments/Overall impression 
This is well covered throughout the rest of this report ɀ from both tutor and student 

perspective.  However, overall, the MASS materials have been positively received by staff and 

students and will continue to be utilized in future. 

Impact to students 
Helped to raise awareness of soft skills and how this can influence their responses to certain 

situations (see student quotations in 6.1.2) 

Impact to teachers 
Is another useful tool to help focus learners on soft skills and help teachers also to realize 

importance of developing this area within students. 

Impact to Institution  
Students better prepared for other courses.  This will be measurable next year when success 

and retention rates measured and compared with those of previous, non-MASS students.  The 

MASS materials have been disseminated at various in-house events and staff from all 

vocational areas are looking to use the materials as an additional resource to help focus on 

employability within intr oductory level courses. 

Suggestions 
The MASS materials are best used as part of another programme or course of study ɀ this 

allows flexibility in their use and can then also be more tailored to individual group needs (eg 

some students may only need to work on timekeeping and manners, so the tutors can use these 

Learning Bytes only.  The assessment grading tool can also be adapted to meet the needs of 

different groups by removing soft skills listed).  New words or phrases should be made knows 

to the learners in advance to ensure full awareness before the lesson starts. 
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'ÒÅÅË 
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Framework of operation and Target groups of the organization, 

in general  
Second Chance School of Neapolis Thessaloniki is a public adult school aiming at adult 

citizens that have not completed the compulsory education. It was created in 2001 by the 

General Secretary of Adult Education of Greece. Each year the school has about 100 adult 

students of all ages and social group, from the prefecture of (Western) Thessaloniki 

(Northern Greece). The courses last 2 years and lead to high school diploma. They include 

language literacy (both Greek and English), math, sciences, informatics, social education, arts 

ŀƴŘ ǎǇŜŎƛŀƭƛȊŜŘ ǎǳōƧŜŎǘǎ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎΣ ǘŀƛƭƻǊŜŘ ǘƻ ǘƘŜ ƴŜŜŘǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘǎΦ {ŎƘƻƻƭΩǎ 

courses are very different from those of the typical secondary education, as they are flexible 

and their contents are determined by the needs and the preferences of the students. They 

ŦŀǾƻǳǊ ǎǘǳŘŜƴǘΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ŀƴŘ άŀŎǘƛǾŜ ƭŜŀǊƴƛƴƎέ ŎƻƴŎŜǇǘǎΦ  

All of our students are drop outs from the compulsory education. Many of them are 

marginal, in the sense of risk of social exclusion, unemployed and from disadvantaged 

groups, including learners with disabilities and immigrants. 

Educational Framework  

Targets  

Knowledge 

¶ Increase knowledge of what soft skills are and their importance (both students and 

tutors); 

¶ Be exposed to examples of good social practises (students); 

¶ Be acquainted with practises unknown to Greek educational system (tutors). 

Skills 

¶ Improve their social interaction abilities (students). 

¶ Improve self-reflection abilities (students). 

¶ Improve conflict resolution abilities (students). 

¶ Become competent in the promotion of soft skills (tutors). 

Attitudes  

¶ Improve their emotional flexibility and adaptability (students). 

¶ Become more acceptable to alternative social views (students). 

¶ Modify behaviours toward better social practices (students). 

Success Criteria 
¶ Results from LEQ-H test. 

¶ Active student participation. 

¶ Students and teachers satisfaction. 

In second chance school of Neapolis, Thessaloniki, the assessment method that is used is a 

qualitative one. Students are given their assessment twice a year, separately for each 

subject, in a qualitative form, judging active participation, collaboration in the class with 

students and teachers, progress made concerning knowledge, skills and competencies and 
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giving hints for improvement. Thus the students are used to a kind of qualitative 

assessment. 

Use of LEQ-H questionnaire resulted as an experiment to introduce psychometric self-

assessment culture in the school and to evaluate the appropriateness of the particular test 

in the MASS context. 

Teaching methodology  

Brainstorming  

During the initial phases of the lesson brainstorming sessions were frequent, in order to 

explore the concepts of the students and propose alternative views. 

Role play 

Role play was used as a form of experiential learning. Students attended a role in a given 

context and interacted based in this role. Discussion on the feelings and the observations 

were followed. 

Formal/informal information exchange  

Formal information exchange took place during group discussions. Informal during 

completion of exercises and quizzes. 

Group discussions  

Group discussions were taken place during all of the courses. Usually all students 

participated, instead of forming discussion groups. 

Assessment 

Plan 

Evaluation at the beginning and at the end of classes through LEQ-H questionnaire. 

Control group is used for reference. 

Record students and tutors satisfaction both as overall feeling and in specific subjects. 

Methodology  

LEQ-H questionnaire was given to the experimental and control group at the beginning 

and at the end of the classes. A control group is used in order to eliminate the influences 

from the participation in the school, irrespective of MASS courses. 

Every week the students self-evaluated themselves. Teachers did not evaluate each 

student every week as this would require a lot of work. Instead they evaluated the 

progress of the class as a whole. No useable results produced due to absence of specific 

criteria. 

At the end of the classes in depth interviews are given by the teachers and some 

students, in order to extract the overall experience of the progress and achievements of 

the educational program. 

Context / Targe t group  
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Number of classes 

1 

Weekly program of the classes  

for MASS teaching 

2 hours per week, in addition to the normal school program.  

17 weeks.  

13 learning bytes were covered. 

overall  

The weekly schedule of the school comprises 25 hours of lessons per week.  

40 weeks per year. 

Number of students  

22 

Number of teachers  

4 

Classroom conditions  

Distance form home 

The students come from the western part of the prefecture of Thessaloniki. The 

average distance between their homes and the school is 5km. 

Personalization  

The lessons took place in the classroom where the school lessons are normally held. 

The classroom is decorated with artwork of the students, and reflects their taste. It 

can be considered very personalized. 

Placement of desks 

The classroom has a siƴƎƭŜ άǊƻǳƴŘέ ŘŜǎƪ ǿƛǘƘ ŎƘŀƛǊǎ ǇƭŀŎŜŘ ŀǊƻǳƴŘ ƛǘΦ bƻ ǎǇŜŎƛŀƭ ŎƘŀƛǊ 

for the teacher. 

Teaching aids (computer, whiteboard etc)  

Each classroom has a whiteboard, TV and dvd player. During the lessons a laptop and a 

projector were also used. In addition to the whiteboard, a flipchart was used. 

Obligatory / no obligatory attendance  

Attendance of MASS courses was not obligatory.  

Attendance of the regular school classes is obligatory. 

Characteristics of the MASS students  

Comparison with the general target group  
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It is not expected to be any difference among the general target group of the school and 

the particular class selected for MASS courses. One of the six school classes are selected at 

random. 

Statistical Indices  
The measurements are collected from the applications of the students, in order to be 

ŀŎŎŜǇǘŜŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΦ ¢ƘŜȅ ǊŜŦƭŜŎǘ ǎǘǳŘŜƴǘΩǎ ǎǘŀǘǳǎ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ǇǊŜǎŜƴǘ ǎŎƘƻƻƭ 

year. 

Age 

 

Mean age: 35,6 

Min age: 21 

Max age: 47 
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Gender 

Gender 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Female 9 40,9 40,9 40,9 

Male 13 59,1 59,1 100,0 

Total 22 100,0 100,0  
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Employment  

Employment 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   1 4,5 4,5 4,5 

Employee/Free Lancer 8 36,4 36,4 40,9 

Housekeeper 2 9,1 9,1 50,0 

Unemployed 11 50,0 50,0 100,0 

Total 22 100,0 100,0  
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Marital Status  

Marital Status 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   1 4,5 4,5 4,5 

Divorced 1 4,5 4,5 9,1 

Married 14 63,6 63,6 72,7 

Not married 5 22,7 22,7 95,5 

Window 1 4,5 4,5 100,0 

Total 22 100,0 100,0  
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Children  

Number of children 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 0 6 27,3 28,6 28,6 

1 3 13,6 14,3 42,9 

2 7 31,8 33,3 76,2 

3 3 13,6 14,3 90,5 

4 1 4,5 4,8 95,2 

7 1 4,5 4,8 100,0 

Total 21 95,5 100,0  

Missing System 1 4,5   

Total 22 100,0   
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Leader of single parent family  

1 

Disabilities  

None 

Immigrant  

None 

Asylum Seeker 

None 

Roma 

None 

Reasons of attending school  

 

Reasons of attending the school 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Find job 10 34,5 34,5 34,5 

General education 9 31,0 31,0 65,5 

Improve employment skills 9 31,0 31,0 96,6 

Promotion 1 3,4 3,4 100,0 

Total 29 100,0 100,0  
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Reasons for drop out  

 

Drop out reason 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Difficulties with the school 

environment 

1 4,0 4,0 4,0 

Family 7 28,0 28,0 32,0 

Financial difficulties 7 28,0 28,0 60,0 

Lack of interest 5 20,0 20,0 80,0 

Study difficulties 5 20,0 20,0 100,0 

Total 25 100,0 100,0  
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Socio-economic factors  

Resources 

Material/Economic  

There are no statistical data concerning the financial well fair of our students. From 

experience it is known that the most of them are near the official level of poverty. This 

observation is supported by the fact that most of them are unemployed and the rest 

have low paid jobs. 

Public and Private Services 

The students live in a major Greek city and, in principle, they have access to all public 

and private services normally available (hospitals, theaters, music hall etc). However 

their ability to make use of these services is limited by their financial situation and the 

fact that most of them are functionaly illiterate.  

Social Capital 

The majority of the students are married with children, therefore their social capital is 

considered satisfactory.  

Eventhough there are not statistical data for the rest, it is known that, for the majority 

their social capital is also satisfactory. 

Participation  
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Economic 

Thei participation to the economic life is limited due to their limited income. 

Social 

Since most of them have families, it is expected that they participate to the social 

events of their families. 

No data on their activity as active citizens (e.g. participation to NGO, political parties, 

local football club etc) is available. 

Culture, education and skills  

Previous Education 

Previous Education 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   2 9,1 9,1 9,1 

1st Secondary 10 45,5 45,5 54,5 

2nd Secondary 4 18,2 18,2 72,7 

Primary School 6 27,3 27,3 100,0 

Total 22 100,0 100,0  
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ICT Knowledge 

ICT Knowledge 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   2 9,1 9,1 9,1 

Good 1 4,5 4,5 13,6 

None 11 50,0 50,0 63,6 

Somewhat 8 36,4 36,4 100,0 

Total 22 100,0 100,0  

 

The data are gathered from self-assessment at their acceptance applications.  
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English language 

English Language 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   2 9,1 9,1 9,1 

None 18 81,8 81,8 90,9 

Somewhat 2 9,1 9,1 100,0 

Total 22 100,0 100,0  
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Reading 

Reading 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   3 13,6 13,6 13,6 

Good 12 54,5 54,5 68,2 

None 1 4,5 4,5 72,7 

Somewhat 6 27,3 27,3 100,0 

Total 22 100,0 100,0  

 

 

The data are gathered from self-assessment at their acceptance applications. Their 

language teacher does not agree with that. She believes that their reading skills are 

significally lower. 
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Arithmetic  

Arithmetic 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid   3 13,6 13,6 13,6 

Good 9 40,9 40,9 54,5 

None 2 9,1 9,1 63,6 

Somewhat 8 36,4 36,4 100,0 

Total 22 100,0 100,0  

 

The data are gathered from self-assessment at their acceptance applications.  

Political and Civic  

No relevant data available. 
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Quality of Life  

Health and well -being 

None of the students in the experimental group declares having disabilities. We should 

assume that their health is comparable to the general average. 

Living environment  

No relevant data available. 

Crime and harm  

None of the student in the experimental group has previous criminal record. 

It is not known whether they are serious crime or abuse victims. 

Drug abuse 

None of the students in the experimental group has previous history of heavy drug or 

alcohol abuse. School do not accept such students because it lacks supportive 

infrastructure. 

Selection Procedure  

Why did you select the specific group?  
Mainly out of convenience. We select one of the six classes that operate at the school. 

How did you select them?  
At random. 

Initial soft Skills assessment  

How di d you evaluate the initial level of your student's soft skills?  
¢ƘŜǊŜ ƛǎ ƴƻ ƻŦŦƛŎƛŀƭ ǇǊƻŎŜŘǳǊŜ ǘƻ ŜǾŀƭǳŀǘŜ ǎǘǳŘŜƴǘǎΩ ǎƻŦǘ ǎƪƛƭƭǎΦ ¢ƘŜ ƛƴƛǘƛŀƭ ŜǾŀƭǳŀǘƛƻƴ ǿŀǎ 

based on: 

¶ Self-assessment through the evaluation sheet provided with MASS learning 

materials. 

¶ Self-assessment through LEQ-H questionnaire. 

¶ Teacher assessment through the evaluation sheet provided with MASS learning 

materials. 

Since LEQ-H questionnaire is not standardised for the Greek population, it cannot be used to 

obtain objective measurements. It can only be used in comparative measurements, before 

the beginning and after the end of course, or in comparison with a control group or both. 

Why do you think they require training on soft skills?  



 

1739 

It is known from previous experience, even though not measured, that students lack skills 

in the areas of communication, teamwork, active listening, oral and written expression. 

One of the major goals of the school is the improvement of these skills. 

Progress assessment 

Experiences 

Student's involvement  

Active participation throughout the lessons recorded both in the tutors and students 

interviews.  

Large amount of personal experiences interchange is reported from both tutors and 

students. 

Stories of success 

ΧL ǳƴŘŜǊǎǘƻƻŘ ǿƘȅ L ƭƻǎǘ ǎƻƳŜ ŦǊƛŜƴŘǎ ƛƴ ǘƘŜ Ǉŀǎǘ όƳŀƭŜΣ о5). 

ΧL ƳƻŘƛŦƛŜŘ Ƴȅ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘ Ƴȅ ŎƘƛƭŘ όƳŀƭŜΣ отύΦ 

Comment and discussion 

The first story shows increased self-reflection. The second one, actual modification of 

attitudes. 

Stories of failure  

None 

Assessment 

Strong points  

¶ Generally, increasingly active participation. 

¶ Share of experiences among students. 

¶ Strong team building among students. 

¶ Improvement of student ς student and student ς teacher relationships. 

Weak points  

¶ In a few cases boredom from students was observed. Student interviews suggest 

that this happened due to repetition of some subjects. 

Final assessment 

Assessment Targets 

Learning Materials  

In the interviews with students and tutors the following were reported: 

¶ The learning materials generally characterized as satisfactory. 

¶ Several repetitions have been reported. The materials need reorganization. 

¶ In some points quite theoretical. 
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¶ {ƻƳŜǘƛƳŜǎ ǘƘŜ ŀŎǘƛǾƛǘƛŜǎ ŀǊŜ ŀ ƭƻǘ ŦƻǊ ǘƘŜ ŀǾŀƛƭŀōƭŜ ǘƛƳŜΦ ¢Ƙŀǘ ŘƻŜǎƴΩǘ ƭŜŀǾŜ ǘƛƳŜ 

for more time consuming methods, such as role playing. 

¶ Most of the content is known to adults. 

¶ The notions of employee flexibility and adaptability proposed need to be 

counterbalanced with notions from employee rights; otherwise they suggest a 

slave-employee situation. 

Student progress  

Students reported progress toward: 

¶ Notions and ideas clarification. 

¶ Improvement of self-reflection and self-knowledge. 

¶ Improvement of self-esteem. 

¶ Improvement in assertion. 

¶ Modification of attitudes and behaviours. 

In general they felt that the time and effort spent in the courses were worthwhile. They 

propose the introduction of the course in more schools. 

Teacher's evaluation  

Tutors are satisfied from the content and the progression of the courses. They created the 

opportunity for experience exchange and reflection which had a major impact towards team 

building in the classroom. The teachers themselves experience clarification of notions and 

ideas due to study of the materials. 

In some points they felt pressure to complete learning bytes, not allowing for time 

consuming, but essential, activities, such as role playing. 

Relations among Students / team dynamics  

Team building was strong during the courses. It mainly resulted from the exchange of 

experiences and personal information. 

Relations among Student and Teachers  

Even though the student-teacher relations are excellent in the schools, teachers reported 

even strongest communication with the students during courses. 

Criteria  
The same as in 2.2. 

Method(s) description/application/results  

In depth interviews  

Teachers and some students gave in depth interviews, where, based on some initial 

open questions they were let to express their feelings and experiences. The interviews 

were recorded and their main points extracted. The results are presented throughout 

current document. 

LEQ-H questionnaire  

LEQ-H questionnaire address self-ǇŜǊŎŜǇǘƛƻƴ ƻŦ ά[ƛŦŜ 9ŦŦŜŎǘƛǾŜƴŜǎǎέ ŦŀŎǘƻǊǎΣ ǘƘǊƻǳƎƘ нп 

questions. The factors it addresses are 
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LEQ Dimensions 

 

Description 

Achievement Motivation 

 

The extent to which the individual is motivated to achieve excellence 

and put the required effort into action to attain it. 

Active Initiative 

 

The extent to which the individual likes to initiate action in new 

situations. 

Emotional Control 

 

The extent to which the individual perceives he/she maintains 

emotional control when he/she is faced with potentially stressful 

situations. 

Intellectual Flexibility The extent to which the individual perceives he/she can adapt 

his/her thinking and accommodate new information from changing 

conditions and different perspectives.   

Self Confidence 

 

The degree of confidence the individual has in his/her abilities and 

the success of their actions. 

Social Competence 

 

The degree of personal confidence and self-perceived ability in social 

interactions. 

Task Leadership 

 

The extent to which the individual perceives he/she can lead other 

people effectively when a task needs to be done and productivity is 

the primary requirement. 

Time Management 

 

The extent that an individual perceives that he/she makes optimum 

use of time. 

The questionnaire was given at the beginning and at the end of the classes to the 

experimental and control group. The results are given below 
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Mean 

Standard 

Deviation 

Initial / Final Final Experimental / Control 

Group 

Control Social Competence 6,1944 1,0096 

Time Management 6,6944 ,7714 

Achievement Motivation 7,1111 ,6565 

Intelectual Flexibility 7,0278 ,8221 

Task Leadership 5,0000 1,9175 

Emotional Control 4,4722 2,0620 

Active Initiative 6,9444 ,9082 

Self Confidence 5,8611 1,0319 

Experimental Social Competence 6,2105 ,9507 

Time Management 6,0000 1,6851 

Achievement Motivation 7,1228 ,6868 

Intelectual Flexibility 6,4211 ,7923 

Task Leadership 5,4561 1,2042 

Emotional Control 4,7018 1,9274 

Active Initiative 7,0175 ,6892 

Self Confidence 6,7018 ,9932 

Initial Experimental / Control 

Group 

Control Social Competence 5,2778 1,8686 

Time Management 6,0556 1,5363 

Achievement Motivation 6,9722 ,7448 

Intelectual Flexibility 6,2500 1,3863 

Task Leadership 4,0556 1,7456 

Emotional Control 4,6389 2,4431 

Active Initiative 6,9167 ,9334 

Self Confidence 5,7500 1,5962 

Experimental Social Competence 6,1961 1,3645 

Time Management 5,6863 1,4116 

Achievement Motivation 7,4118 ,6824 

Intelectual Flexibility 6,2353 1,3321 

Task Leadership 5,0784 1,4217 

Emotional Control 4,8431 1,9007 

Active Initiative 7,1765 ,8749 

Self Confidence 6,3922 1,2760 

 
 

The first observation is that all of the values, both for experimental and control group, 

are above 5, in an 8-point scale. This may indicate that students do not have good sense 



 

1751 

of their soft skills, or that they are not used to self-assess themselves this way. Both 

alternatives imply compromise of the validity of the answers. 

None of the above results is statistically significant. They show trend of change in both 

experimental and control group, mostly in the same direction. It cannot be concluded 

that the rate of change is bigger in the one group than the other. 

There are a number of reasons for the inconclusive results with the most significant: 

¶ Small size of the sample. 

¶ The questionnaire does not correspond to the factors targeted by the classes. 

¶ The students lack the skills needed to complete the questionnaire. 

¶ Since the test is not standardized for the Greek population, it may not be 

suitable at all. 

The major difference among the two groups is not in the results but in the correlation that 

initial and final answers had.  

Experimental Group  
 

Paired Samples Correlations 

 N Correlation Sig. 

Pair 1 I-Time Management & F-

Time Management 

14 ,733 ,003 

Pair 2 I-Social Competence & F-

Social Competence 

14 ,420 ,135 

Pair 3 I-Achievement Motivation & 

F-Achievement Motivation 

14 ,163 ,578 

Pair 4 I-Intelectual Flexibility & F-

Intelectual Flexibility 

14 ,459 ,099 

Pair 5 I-Task Leadership & F-Task 

Leadership 

14 ,158 ,589 

Pair 6 I-Emotional Control & F-

Emotional Control 

14 ,159 ,586 

Pair 7 I-Active Initiative & F-Active 

Initiative 

14 ,399 ,157 

Pair 8 I-Self Confidence & F-Self 

Confidence 

14 ,128 ,664 
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Control Group  
 

Paired Samples Correlations 

 N Correlation Sig. 

Pair 1 I-Time Management & F-

Time Management 

8 -,004 ,992 

Pair 2 I-Social Competence & F-

Social Competence 

8 ,825 ,012 

Pair 3 I-Achievement Motivation & 

F-Achievement Motivation 

8 ,431 ,287 

Pair 4 I-Intelectual Flexibility & F-

Intelectual Flexibility 

8 -,007 ,986 

Pair 5 I-Task Leadership & F-Task 

Leadership 

8 ,589 ,124 

Pair 6 I-Emotional Control & F-

Emotional Control 

8 ,655 ,078 

Pair 7 I-Active Initiative & F-Active 

Initiative 

8 ,764 ,027 

Pair 8 I-Self Confidence & F-Self 

Confidence 

8 ,439 ,277 

 
The correlation among the initial and final answers of the control group seems to be 

significantly lower than the ones of the control group. This can be judged from the 

correlation coefficients. Th experimental group has correlation coefficient greater than 0.4 in 

3 skills while the control group has correlation coefficient greater than 0.4 in 6 skills. That 

strongly indicates that the students in the control group gave final answers, which are not in 

accordance with the initial answers, more than their colleagues in the control group. 

The above observation may suggest that the major contribution of the MASS classes were in 

the improvement of self-knowledge. MASS students improved their self-knowledge and they 

change their final answers more than the ones of the control group. A part of the 

improvement, of both the experimental and the control groups came from the school 

attendance. 

Rate of attendance  
All students completed MASS classes. 

Dropout rate  

From MASS classes 

None 
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From school  

Less than 3% per year. 

Discussion/Results  

Comments/Overall impression  
¶ Both students and tutors were generally satisfied from the materials and courses 

progress. 

¶ Both students and teachers suggest the integration of soft skills teaching into the 

regular courses, in a selective manner. 

¶ Materials require clean up due to repetitions in subjects. 

¶ A restructuring of the materials is also possible, in order to save time for activities 

such as role playing, which are time consuming, but essential. 

Impact to students  
Very positive, see 7.1.2 and 7.3.2. 

Impact to teachers  
Very positive, see 7.1.3. 

Impact to Institute  
The school had the opportunity to develop expertise in a domain mostly absent from the 

Greek education. This expertise will be disseminated through publications in relative 

journals and oral papers in conferences, hopefully having an impact in other schools too. 

Suggestions 
In order to improve the quality of MASS approach the following are suggested: 

¶ Better definitions and classification of soft skills included. This will allow for more 

uniform understanding among participants. 

¶ Specification of goals for assessment development. 

¶ Design of assessment alternatives, suitable for different environments. 

¶ Clean-up/restructuring of the materials, in order to reduce repetitions, reduce 

theory and terms used and allow for time consuming but essential activities, such as 

role playing. 

¶ Development of computer assisted approaches for soft skills development. 
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3×ÅÄÉÓÈ 

Framework of operation and Target groups of the organization, 

in general  

!ÄÕÌÔ ,ÅÁÒÎÉÎÇ ÁÎÄ %ÍÐÌÏÙÍÅÎÔȟ -ÕÎÉÃÉÐÁÌÉÔÙ ÏÆ "ÏÌÌÎßÓȟ ÉÓ Á ÐÕÂÌÉÃ ÂÏÄÙ ×ÈÉÃÈ ×ÏÒËÓ 
at local, municipal level in the provision of adult education from basic to upper 
secondary level, labour market activities for the unemployed and the integration of 
immigrants included unaccompanied minors. The overall aim of the organisation is to 
undertake initiatives which up skill and motivate learners to engage in lifelong learning, 
training and encourage participation in the labour market. 

The main function of the Labour Market Unit is to support the individual in order to 
enhance their entering to the labour market. 
 
This takes the form of individually tailored interventions such as workplace practices, 
job training, coaching, individualized employment, training and guidance. 
 
The work takes place in collaboration with the Public Employment Service, the Social 
Administration in the municipality, the Swedish Social Insurance Agency and other 
partners in both public and business sector. Cooperation takes place at local, regional, 
national and international level. 
 
The Labour Market Unit consists of many different activities and conducts its activities 
directed to the target group. In addition, the activity has a large number of people 
employed in various forms of employment, some of which are publicly funded. 
 

  




